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It is not the critic who counts
not the man who points out how the strong man stumbled
or where the doer of deeds could have done them better.




The credit belongs to the man who is actually in the arena




whose face is marred
by dust
and sweat

and blood
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] who strives valiantly
who errs and comes short again




who knows the great enthusiasms
the great devotions

and spends himself in a worthy cause







who at best

knows in the end
the triumph

of high achievement
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and who at the worst if he falls
at least fails while daring greatly




so that his place shall never be with those cold and timid souls.. . .




who know neither victory nor defeat.







It is not the critic who counts, not the man who points
out how the strong man stumbled, or where the doer
of deeds could have done them better. The credit
belongs to the man who is actually in the arena; whose
face is marred by dust and sweat and blood; who strives
valiantly; who errs and comes short again; who knows
the great enthusiasms, the great devotions, and spends
himself in a worthy cause; who at the best knows in the
end the triumph of high achievement; and who at the
worst if he falls, at least fails while daring greatly,

so that his place shall never be with those cold and

timid souls who know neither victory nor defeat.
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When did it really begin? What was the first sign that Holy Cross
was to have, just before Christmas, 1969, one of the most decisive
weeks of its 125-year history? Was it the walkout of the black
students, or the conviction of the “Holy Cross 16" for violation of
the campus rules on demonstrations; or was it the original
confrontation itself? Perhaps it really began at the December 1
faculty meeting which was to consider the issue of an open
campus, though afterwards many doubted that the issue had been
dealt with adequately, if at all. That meeting was of course
preceded by the visit of the Marine recruiters. In addition to
objecting to the Marines because of their role in the Viet Nam
War, members of the Revolutionary Students’ Union saw them as
the front line of the “imperialist, exploitative'’ foreign policy of
the United States. The RSU is another name for the SDS, a group
which first formally appeared at Holy Cross in the fall of 1968
after another long, hot summer — this time Chicago was the
primary focus of attention.

Expression of student opinion against the war was not
completely new at Holy Cross. The previous spring had witnessed
the McCarthy phenomenon in Worcester, along with reaction to
the assassination of Martin Luther King and the increased
recruitment of black students to Holy Cross. Perhaps it somehow
began as much as 10 years ago, as Holy Cross imperceptibly began
to move away from its rigid, classical curriculum, its Tridentine
religious orientation, its monastic dorm life; and Raymond J.
Swords became the 24th President of the College. As one of his
first acts, Fr. Swords asked about 30 students not to return to the
campus after the summer. Now that same man, in that week in
December, granted amnesty to sixteen students who had been
suspended for the remainder of the academic year by the College
Judicial Board.

Crises, in particular, and historical events, in general, are the
product of the inextricable course of events and the actions of
given individuals at critical times. It was society, which Holy Cross
reflects in its own “Jesuit, liberal arts’”’ way, with its problems,
fissures and complexities, that set the stage for the events of the
week. Individuals, by their actions, were able to reflect upon that
society and transcend the limitations of the absurd theatre of
legalisms and intransigent principle and give meaning to the
situation. It was, in a real way, the response of a person, Raymond
Swords, to other persons, the individual Black students, which
brought the crisis to an end. His was the truly Christian response.
Any other response would have been out of character for the
school and for its President. Those of us at Holy Cross claim to
interact with persons and learn as individuals, giving not only of
our knowledge but also of ourselves. His decision was a moral one
— "In this as in all human decisions, the morally right course of
action is also the honorable one.” (RJS, 15 October 1969).

In retrospect, the mosaic of that week is composed of personal
vignettes interspersed with decisive actions taken by recognizable
individuals. It was, after all, the radical down the hall and the
quiet, long-haired fellow in Intermediate French who put their
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academic careers on the line in the confrontation. |t was the senior
chemistry major who sought an interview. It was the very human
and humane dean of men who had to ask for passage, request the
G.E. recruiter to leave and testify to what he saw. It was the
young professor and the corridor chaplain who sat in judgment. It
was the wide-eyed, unbelieving assistant dean, witness to all night
meetings, trying to comprehend what was happening to many of
the students he knew, some whom had not only a malaise, but also
a blackness and a conscience that could not be compromised.

They were unusual days; a peculiar weekend. Some students
and faculty members returned for their Monday classes, found
them empty and wondered what happened while they were gone
— what really happened. They, like the people outside the campus,
may never know. Was the issue the Marines or ““open campus’’ or
G.E. or racism? The local press called for a hard line; some alumni
angrily wrote overtly racist letters, ending their financial support
of the College. The president of a prestigious liberal arts college in
the West remarked privately that, by his action, Raymond Swords
was making the already precarious position of the college
president even more difficult.

But on campus, things were seen from an entirely different
perspective. The view of the president was unique; he was
concerned with what had transpired but his perspective was not
completely circumscribed by the border of the campus. The “crisis
committee’’, a group of advisors organized before the G.E.
incident, met with Fr. Swords intermittently from Friday after-
noon to slightly more than half an hour before the Sunday
announcement. The personalities in the room shifted from time to
time, one person leaving now, others joining the group, including
Dr. John Scott of the Worcester Human Rights Commission, who
served as special mediator, and Rev. Archie Smith, who joined the
group early Sunday morning. The group was uncommonly candid
in its discussions and more or less isolated from the events of the
rest of the campus. Even as the students assembled Sunday in
Hogan moved from a call for amnesty to strike to a free university,
it became clearer as time went on that the decision would
ultimately be that of one man alone.

The decision to grant amnesty to the black students was
reached early Saturday evening. Dr. Scott made his presenta-
tion of the situation and gave his advice as to the appropriate
action. Fr. Swords said little, occasionally asking for clarification;
through it all he was a considerate host — making sure all had

enough coffee. He was obviously tired from meeting all day with
the Trustees and was, more than anyone else, aware of the gravity
of the situation, including the implications and ramifications of
any action taken. One of the Trustees was also there for most of
the deliberations, giving his advice as a lawyer and making

observations as a genuinely concerned and knowledgeable alumnus.
It was not difficult for the group to reach a consensus. It was

apparent from what Dr. Scott had said that the Black students
were determined to leave Holy Cross, as they announced Friday at
their news conference. It was clear from what Fr. Swords said later
that he was impressed with the sincerity of those students he knew
who were involved. While he might not have been able to
understand completely all the ramifications of what was at stake,
he realised that if a Senior R.A., on his way to law school, and a
serious, Junior pre-med. could leave school, jetisoning all that they
had worked for at Holy Cross, there had to be some validity to the
Black students’ statement that they had been the victims of de

facto racism.
Late Saturday night discussion turned to the problem of the

white students involved. There were a number of alternatives
suggested, though no real consensus was reached. At 3 A.M. it was
decided to break off the discussion. Fr. Swords directed that the
lights be left on, to avoid suspicion; all left Loyola by various

doors to avoid the woman from the press in the vestibule.
At 10 A.M. Sunday, when the deliberations resumed, a definite

shift in position occurred. Now, a member of the group, a man of
amazing stamina, made a short statement that seemed to clarify
the situation, endorsing Dr. Scott's original recommendation.
After this, it was only a matter of time before most of the group
had talked and reasoned its way to the final solution. One man
played the devil's advocate throughout — he forced the rest to
clarify, flesh out and support their position. After questioning
each of the group privately and informally at lunch, Fr. Swords
apparently reached his decision. The statement that Fr. Swords
was later to read was written in sections, by different groups, to be
edited and revised by him. The statement was designed to
maintain the integrity of the judicial system and the dean of men’s
staff, and still re-admit the suspended students to the school by

Presidential amnesty — not a mitigation of guilt but a suspension
of sentence.
At first Fr. Swords had been reluctant to make the announce-

ment himself; later he saw it was his responsibility. The delibera-
tion had been an ordeal. For those who saw from the start what



















the final solution was to be, it was less tiring. In the beginning, Fr.
Swords had no clear idea of what the outcome would be. Only
once did he show any doubt or hesitation. On the stairs of Loyola,
leaving for the ride to Hogan in the gently falling snow, he
requested: “"Now let’s say a prayer that this is the best thing."”

In Hogan, the situation was tense. The group had worked itsel f
to the position that it would leave if amnesty were not granted.
There were no Black students in evidence, though two BSU
spokesmen were present. They had known the night before what
the decision was to be. The suspended white students sat in the
lounge in a circle on the floor. The nervous humor and
revolutionary rhetoric had now vanished in an atmosphere of tense
anticipation. With characteristic wit, Fr. Swords began his an-
nouncement: “Only 198 days. . .”

The audience remained quiet for the duration of the announce-
ment. At the end, the hall resounded with a hearty, yet solemn
standing ovation. Back stage and in the auditorium there were men
of Holy Cross in tears, exhausted, relieved and joyful that
somehow a settlement had been reached.

This was the first time that a crisis at Holy Cross reached the
level of a major campus disruption. That it occurred was perhaps
unfortunate. Holy Cross could have avoided most of the more
difficult aspects of the crisis if the school had not made a sincere
(“white liberal” and perhaps belated) effort to recruit Black
students. The events of that week were unique in many ways. All
the activities were completely non-violent. The tactical move of
the black students — the walk-out — was perhaps the ultimate
weapon, a master stroke. The response of the student body was
also unique. Rarely has such a united student body emerged from
similar situations elsewhere. This sense of unity was not unanimous
A number of faculty members objected to Fr. Swords’ action on
either procedural or substantive grounds. Only time will reveal the
effect this week had on the make-up and attitude of the faculty.

A week of years after the G.E. confrontation, the first semester
of the Free University came to an end after prolonged discussion
on a wide variety of topics. Some students found they had an
extra week of vacation to work or ski. A telling number of other
students, however, stayed on to try to understand what had
happened and to grope toward solutions.

The emotional aspects of such occurances give rise to many
expressions of sincerity and to much easy talk. It remains to be
seen whether the furor of the first section of the Free University
will have been drowned in mid-year holiday cheer. Hopefully,
there will be more lasting effects evident in the many semesters at
Holy Cross to come.

If there is to be a difference, it will be up to the students, the
people who live and study and smoke and drink at Holy Cross.
The leader-type Seniors, the Freshmen with their malaise, the
pre-med, the Sophomore, and the prospective Fenwick scholar
must join with the individuals who will emerge with recognizable
identities from the faceless mass at Holy Cross, the all too silent
majority, who will have to pluck up and tear down, to build and
to cultivate. J. Day
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There’s a kind of native curiosity on the students’ part.
They feel the way they get a lot of the material is not
actually relevant to their main concern, the quality of
our society, the quality of life. It seems to me that ed-
ucation at any particular time, if it’s really to function
as an education, has to begin with the kinds of prob-
lems facing society at that stage of its development. If
they come here and all of what they have prescinds
from this, then naturally they're going to feel that this
is all irrelevant. It’s one of the great words now, it’s a
cliche. Students are getting a certain amount of truth,
but there’s no real creative process going on here.
Unless we can face the kinds of concerns that are ac-
tually theirs, what they are really curious about and

bring all the disciplines we have in some sense to bear

upon this, then | don’t think we're really doing anything.










The idea that the college is a collection of students and faculty interested
in the same goal of undergraduate education seems lost in the depart-
mentalized atmosphere of the college. The editors of the Purple Patcher
sponsored a symposium of faculty members which revolved around the
guestion of the importance of a philosophy of education in this atmosphere.
Dr. William Andruchow of the Chemistry Department, Dr. S.E. Flynn of
Modern Language, Dr. Kenneth Happe of Classics, Dr. Robert Johann of
Philosophy, Dr. Jerome Judge of Economics, and Dr. Thomas Lawler of
English participated in a candid, unrehearsed discussion which opened with
this question — "Is a teacher more than a professor of a certain discipline?”

Flynn: Well, personally, I'm a professor of languages. But | prefer
the word “'teacher’’ to the word professor. Professor has a certain
pompousness to it. | hate to be called professor.

Happe: | would object to one word here, and that is “discipline.” |
think that | would disagree with Dr. Flynn. | don’t think that |
just teach the Greek language; | teach a way of life, which is K.
Happe's way of life. And you would get exposed, hopefully, to
forty different men’s way of life at this college.

Flynn: But don‘t you have to teach them the past participle
before you can teach them your way of life?

Happe: That's in addition.
Flynn: What is a “‘way of life?”

Happe: It is the zeal which | have included in the subject; you are
as enthusiastic about Spanish as | am enthusiastic about Greek
literature.

Flynn: That's not your way of living.
Happe: Oh sure it is, enthusiasm is a way of life.

Judge: We have over-emphasized this question of discipline. It
seems to me that what we are saying is that all those disciplines are
supposed to come together in the student. I’'m not sure that we
know what the student is. | don’t think that our system is
conducive to inducing, “‘educere”’, from the student. So | would
think that, at the moment, the student is the central thing at the
college. And to me, Holy Cross is an institution of which | am
always suspicious for it is necessary for me to work with other
people in the institution. When the institution becomes greater
than myself, | tend to buck it. It's only here to support me in this
endeavor — to present my resources to the student.

Lawler: | agree with that. | think that a teacher’s primary
obligation should always be to to the student.

Happe: Not to the discipline?

Lawler: | would almost go so far as to say that. The body of
literature that you are reading really has no significance unless you
are reading it with somebody. | more and more look upon my
philosophy of teaching as reading books with people and giving
them my ideas as they are giving me their ideas.

Flynn: You're not serious? But are you interpreting or misinter-
preting? What are you doing?

Lawler: | am very often misinterpreting and if it is good teaching,
they are discovering my misinterpretations. Then they are really
learning something. | think an inexperienced teacher is sometimes
the very best kind of teacher you can have.

Flynn: How can you dissociate yourself from your discipline?

Judge: Well, there is no dissociation. | think the integrity of this
approach lies through the medium of the discipline. There are
other things than the discipline itself; the life of the student here,
in it's total ramifications. It’s something which | can touch upon —
by my experience, education, and maturity — through the
discipline.

Flynn: | think we're confusing the idea of discipline. | would feel
it is my duty as a Spanish teacher to see if | can cultivate in my
Spanish students the love and admiration that | have for the
Spanish language. | realize that in many of their lives, the Spanish
language is a very minor thing. If | can give them a year or two of
pleasant Spanish instruction, in which they will carry away an idea
that there is really something here, then | think that | have done a
great deal for them. | think that's also involved in my personal
discipline, of my Spanish material. | think it is sort of pre-
sumptuous to say that I'm going to give this group of young men
my philosophy of living. My philosophy of living may be a very
objectionable one.

Happe: Well, | think they should be exposed to all sorts of, you

know, objectional philosophies, so they can object; | don’t know.
Johann, you're a philosopher.

Johann: I'm trying to see where we are going here. Maybe you
want to say something of your conception of the need for
interdisciplinary approaches to some things. Part of what was said
here is the idea that the college is, or could be, a kind of resource,
a context of resources for the students and for their development,
to open up their possibilities. | think part of the complaint is that
the disciplines are, and the professors of the various disciplines are,
kept out of touch with one another. In other words, the student
presumably has a complex of problems and a number of interests
which could be forwarded and developed, and which call upon the
various departments, which should be there, it seems to me, as
tools. Too often, | think, we isolate ourselves from one another,




and there really isn’t an advance in the students. And this idea of
making the student the center of this thing, as suggested before,
I'm in favor of it. It would have to be a kind of community of
inquiry, in which all are learners to some extent. My impression of
the students this year is there isn't any great interest in the
academic. | don't find a tremendous interest here, on the student'’s
part; partly because of our effort, and perhaps because the
structure is inappropriate.

Judge: Take for instance the class thing, which | think is passe. |
think of wider education experiences and participation. If the
student wants to do a course here in conjunction with three
different disciplines, why not?

Happe: What about biology and chemistry? Do they have
interdisciplinary courses. Is that possible?

Andruchow: This gets back to this idea, well, to use the word,
discipline, subject matter for example. Let's use that word instead
of discipline. My primary responsibility is twofold, and it would
be difficult to cut them apart. It's one to my subject matter and to
my students. In the classroom my prime responsibility is to
chemistry. | don’t talk about the social problems of the world; |
don't talk about the economic problems of the world; | don’t talk
about any of the philosophical problems confronting us. Yet on
the other hand, if a legitimate opportunity presents itself, and it
can present itself, where a group of students as a body request me
to present my views on a matter, | will do it.

Happe: But the guy that is hired at Holy Cross, | presume, would
be someone, | hope, who would be different from a teacher at the
University of Chicago graduate school.

Andruchow: | would hope | would be able to help the student
outside of class with any number of problems he may bring up to
me, and not necessarily in chemistry.

Johann: This may be a bit unfair, but what would you say is the
role of chemistry as a discipline in education?

Andruchow: Well let’s make it even a little broader. Let's say what
the role of science is in education. And | think it's an important
question nowadays as everyone seems to put the blame on science
for our problems. And really, when you look at science itself, it's
neutral, like any other discipline. In science we pursue truth, as
any other person does. It's the people handling the products of
science which make it so terrible, and | think it has to be an
integral part of education. If you go in and sit and talk about how
bad the world is, you have to realize why it’s so bad. What it really
comes down to is simply the mishandling of scientific, or maybe |
should say the technological, developments of man over the past
fifty years. And you can get a tremendous amount of technical







ability, and ways and means by which we can solve the
materialistic problems, yet we have not advanced one iota
spiritually in this time. |f a philosopher or a sociologist or even a
person in language or classics is going to talk about how bad
science is, he has to understand what science is all about. And
once he understands this, maybe he won‘t throw stones so rapidly.

Judge: It's not the technology — it's not the question of the
scientist; | am a scientist too. But we have no control in the
social-ethical aspect. Our economic system has no device by which
we can say that what we are doing here — maximizing our effort in
this way or that way — is good for society.

Happe: | just wondered, do you expect the college to make an
evaluation on society. Well, just this moral thing came up Monday
at the faculty meeting concerning an open campus.

Flynn: Well, | was surprised to hear that word “moral”’, weren’t
you? | haven’t heard that word in about five years.

Happe: It's coming back. | had a question on one of my first
quizzes after reading Plato's Republic and Aristotle’s On Educa-
tion. | said ""What do you think is the target, the goal, of a college
education?” | would say of seventy of them, 40%, expect a moral
training when they come here in October of their first year. |
think I'm even underestimating. |'d say even more. You'd be a
good one to answer this question, “Is the Holy Cross student
changing?”’ | mean you've been here God knows how much longer
than all of us put together.

Flynn: | think the student body is changing; | think, at the
moment, we have the poorest student body | have ever seen at this
school. | think there is the greatest lack. They are the most
difficult students to stimulate. You can entertain them and they
love it. But to actually stimulate them you have to put your head
through the blackboard. But | don't think they are to blame; |
think they are being trained by young teachers, perhaps in prep
schools and high schools, who themselves are a result of this
flabby training. That’s why | don’t shudder at the word discipline;
| think what we need is more discipline, particularly for freshmen.

Johann: |I'm not really sure it's that simple. But | really feel that
the great effort being expended here, so far at least, and |'ve only
had a few months here, but the same thing holds true at Fordham
where |'ve been before, is really by and large going down the drain.
It's a kind of wasted effort. | don’t see any real growth going on
here in terms of our interaction with them. And how do you come
to grips with this problem? You think about it, you go along with
the system pretty much. And they'll talk about it. | have a large
class, 1'd say in philosophy they're a little bit too large. So their
big thing was, let’s break it down — there's not enough contact. So
| broke it down into discussion groups. They don’t want to say

anything, they have nothing to say. They don’t know how to
come to grips with the problem.

Judge: For two years now, almost two years, |'ve decided to blow
the gaff. And | have a senior section where you're free for one
year. And what I'm finding out is, the students say, “Well, no one
has ever asked me what | want.” But what | am interested in here
is the habit aspect, the period of discovery of the human thing.
Now when he touches me on something contingent to my area, |
move into that area. If | don‘t have the information, I'll get it
snmeplace, you see. This is the tactic I'm trying to explore.

Flynn: But how do you do this with sixty students?

Judge: | had sixty-seven last year, you see. When you get a student
working, you don‘t have to worry today, tomorrow, or Thursday
morning. He begins to boil, and, | think this is greatly possible.

Flynn: Suppose he's going completely down the wrong way?
Judge: So what, this is experience.

Flynn: You don’t mind if he winds up ignorant.

Judge: | don't. Let him chance his life.

Flynn: Well, | think that’s a very dangerous philosophy.
Judge: It is. That's why | love it.

Johann: Well, maybe there's another way of putting it, that
wouldn’t sound so dangerous. But there's a kind of native
curiosity on their part; the difficulty is the way they get a lot of
the material is not actually relevant to what their main concerns
are. | think that’s one of the main concerns here at Holy Cross,
part of what was manifested in our discussion at the faculty
meeting the other day; this idea that there is a concern with the
quality of our society, the quality of life. There is some idea that
the college itself is not facing up to. | went to a student dinner and
it's like a record, you can get any place at any time by pressing a
button and all the evils about the institution all come out. Now
these are concerns in some sense which are extracurricular
concerns. These are the things they talk about; these are the things
that occupy them. And then they've got all the class material, and
by and large, it's irrevelant to what they spend their time thinking
about. Now it seems to me that education at any particular time,
if it's really to function as an education, has to begin with the
kinds of problems facing society at that particular stage of its
development. These boys have it by osmosis; it's in their bones.
These are their concerns, worries, and perplexities. If they come
here and all of what they have prescinds from this, then naturally
they're going to feel that this is all irrelevant. It's one of the great







words, it's a cliche’now, but it is irrelevant to what they’re going
to be, to the shaping of their lives in the future. They're getting a
certain amount of truth, but they can get by using all the tricks of
the trade. You can get passing grades here very easily with a
minimum amount of work. But there’'s no real creative process
going on here. Now is it simply their fault? | don't think so. |
don‘t believe it's simply ours. We ourselves are victims of the
system. But the thing is, unless we can face the kinds of concern
that are actually theirs, the kinds of things they are really curious
about, and bring all the disciplines to bear upon this, then | don’t
think we're really doing anything.

Flynn: | think we're sitting around in these classrooms talking and
talking and talking, but yet, we're not teaching. This school is
awash with talk, and coffee and there’s very little teaching going
on.

Happe: To talk with you is an education, in one hour, you're so
full of crap . ..

Flynn: | think that we have developed a very unhealthy
philosophy on this campus. For the past five or six years the
question has always been — ‘“What's wrong with Holy Cross?”’.

Lawler: It's not a guestion of what's wrong with Holy Cross. It's a
question of what’s wrong with American colleges. He isn't going to
find anything better any other place.

Flynn: That's the point — plunge into American education, and
drown. A flow of words and there’s nothing in them. That’s what
they're getting in the classroom. That's the type of term papers
they're writing. No content. And, | think, content comes first.

Johann: You get the sense of separation between their educational
process and the things that they're dealing with themselves all the
time. It just can’t be the content, divorced from the context. |
think we've lost the sense of context in our education. And what
we're more and more aware of is that the organization as synthesis
is on the active level; it's not on the theoretical level. And
therefore, it's in response to concrete problems. It's in response to
the concrete shape of our lives, and therefore, we bring our
different disciplines to bear on these problems to which they're
relevant.

Flynn: Don’t you think the problem is the learning problem?

Johann: We have been engaged very much in giving answers 10
questions they're not asking. In other words, you can’t supply
something for which there is no need. Now, if you're going to have
learning, you're going to have to start where the problems are, and
as they are felt in experience. We don’t do that; for example,

setting up the whole curriculum completely independent of what
the student’s actual interests and problems are. This is what we've
always done. We're still doing it. We're revising our curriculum,
and in terms of what are we revising it? There is a sense — but not
just a sense — that something is wrong with our society. We all
share in that. But have we begun to think, how can you come to
grips with it? And where, if any place, but at the university should
that thinking be going on? What universities are really doing that?

A Student: One thing | can say from people | know is that there's
a lot of kids who go to class, come out of class and who'll say,
“big deal, what's it mean to anything I'm going to do when | get
out of here."”

Lawler: This really upsets me. | really feel there are too many
students here who just are not interested. And | don’t think, al-
though I've been knocking the system, it's entirely the system’s
fault. | don’t think it's entirely my fault as a teacher. | think there
are just too many who won't accept the fact that, damnit, you
ought to be interested in African history just to be interested in it.

Happe: | think they do it from a feeling of guilt. They feel we
have corrupted them into career orientation since junior year in
high school, and they write their goddamn Holy Cross application
that says, “‘what’s your major going to be?”" Who knows? A
pimply-faced sixteen-year-old kid knows what he's going to be
when he's thirty-two? This crap should have gone out of the
system long ago.

Flynn: Thank you, Putney Swope!

Johann: Is it not true that an educational institution should, |
would believe one aspect of it certainly, be in the context of
communication and a common inquiry. You try to maximize a
context which they don’t have elsewhere, otherwise there's no
reason for having schools.

Happe: Maybe we should all close down.

Johann: I'm not trying to suggest that |, in any way, have the
answer. | am aware of a problem here.and it does seem to me that
it calls for a radical reconstructing of our educational procedures.
But how you go about it, I'm not sure.

Lawler: Wasn't it the superintendent of the Springfield schools
who said last week, and it's an astounding statement from an
American public school system; he said we can keep the old
methods if we want, but if we're going to keep the old methods,
we're going to have to have policemen in the corridors. Either we
get new methods or keep the old methods with police, because
we're not going to be able to teach in the old way unless you have
policemen.







U D

J. Scannell




V. McBrien




H. Struyker-Boudier




E. Callahan




[ ——

E. Kennedy




: e q. 3 ¥ i '
\

e e —

F. Devlin




J. Flavin




F. Tangherlini




R. Banks




R. MILLSPAUGH

What is needed is less emotionalism and more careful thought on the many problems facing us. All sectors of the nation need badly to
start thinking with their heads instead of their hearts. Understanding, acceptance, and a willingness to compromise for the greater good is a
primary requirement. E. Hayes
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Holy Cross ended a decade of change under Father Swords in a
most appropriate fashion last fall. What had originally been little
more than a formal dream to improve the College was at last
beginning to be realized in terms of new attitudes, values, and
interests. What had been at first little more than an awareness that
we had to change quantitatively — build more buildings, attract
more students, and hire more teachers — was starting to assume
qualitative proportions. What had originally been conceived more
out of fear was beginning to find a basis of hope. What had been
undertaken by an inward looking community in a smug society
was being carried on by a more professional association in a
deeply-troubled country. In short, we are on our way, and are
beginning to learn that the course is more treacherous than we had
anticipated, our destination further away than ever. We all have
regrets, but we know that we can do nothing but push on.

The evidences of our condition are manifold. Structurally, the
College is vastly changed from what it was ten years ago. Its Jesuit
community, administration, faculty, and student body are becom-
ing identified as functionally separate estates. Each is seen as
having its own realm of authority, and its own special competence.
The Jesuits are concerned with the community's spiritual needs, a
task of considerable frustration when confronted by a highly
secularized environment. The faculty is increasingly expected to
provide direction for the students not only in the achievement of a
career but also in realizing the good life by both instruction and
example, objectives particularly difficult at this time because of
the agonized state of our society. The students are the concern of
the other three estates, and they can best function by knowing as
many of the students’ needs as possible. The College, in short,
cannot be a matter of science, but of art. The administration, to
the anger of many of its alumni, and to the chagrin of many of its
friends, has increasingly recognized this role. Rule and objective
administration are giving way to consultation and need. We have
recognized that we can neither be a despotism nor a democracy.

The College’s achievement of this condition was graphically
illustrated during the December disturbance. In the months
leading up to the confrontation, there was a considerable effort,
mainly by Jesuits, 1o judge the dissident elements of the
increasingly structured student body — i.e., the kids on “pot,” the
opponents of America’s oligarchic, imperial system of government,
and the students who are hostile to the Church — as having no
place here because ‘‘they are not Holy Cross men.” There was

hardly any greater recognition of the fragmented character of the
student body by the faculty. By both estates, the “open’’ campus
issue in general, and the General Electric recruiting in particular,
provided a matter of sufficient principle for a showdown,
especially since the “troublemakers’” seemed to be one and the

same.
In preparing for the confrontation over General Electric

recruiting, the administration went to great pains to meet the
challenge. Its strategy and tdctics were only adopted after
consultation with a wide range of campus interests. At the actual
confrontation, the only surprise element was the confusion caused
by the presence of unexpected students, both pro and con. An
improvised identification process had to be adopted, one which
resulted in a disproportionate number of Blacks being selected
from the crowd. While the culprits were waiting to go before the
Judicial Board, administration assurances were made that they
would be allowed to make the widest pleas to try to justify their
behavior. When this proved unfounded, and the students involved
were, in effect, expelled, the Blacks walked off, and the majority
of white students went on strike.

In this situation, the administration decided to intervene. In a
most courageous manner, it set aside the decisions, and called
upon the community to consider its own state. In doing these
things, the administration rested its case upon the strongest
legitimizing considerations — i.e., conscience and objective opinion
— in order to pacify the Jesuits and the faculty. While their
immediate reaction was hostile — e.g., some Jesuits acted as.if
Father Swords had just assassinated the Pope from ambush, and
would have shut down the school to avoid such a travesty; and
some faculty members thought that the school should stand up for
principle, and that their classes were the most important events
that could happen to their students — calm ultimately prevailed.
Rather than behaving like Harvard, MIT, and Columbia, with their
lists of proscribed students, court injunctions, and police depart-
ment numbers, we had emerged from our most severe crisis as a
renewed community. For most, there seemed to be an increased
respect for the character and needs of others.

The future will not be easy; it never is. Quite probably, it will
have crisis and problems even more confounding. Nevertheless, if
we survive as a college, and survive we must, | think that we can
say, as few American communities can, that 1969 was one of our
finest hours. T. Ford
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Science seems now to be riding on the crest of the economic wave. People in other areas are chagrined, and rightfully so, that they are
not getting more financial support. On the face of it the sciences have to spend more on laboratories and equipment. Even though you
may have twice as many English majors as science directed-people, the latter still cost more. Now either you face this expense or you drop
science completely, and | don‘t think you can afford to do that. J. Martus




R. Jehnson







Reardon

T A e
J.

|
| 4
3

HaTi W .y g -
! .\....:...,.W.r\ud.... AR

BT







o 4
ol 8" T
b "'.!.‘J" -’_‘

3

C. Lindberg




To think all of society is determined by economics is a simplistic view. As fond as | am of Marxian theory and as much as |’'m a student
of Marx, | can not accept his theory of history. | really believe in a complex world, a general equilibrium world, where all variables —
economic, political, and social — are interrelated. It is a very difficult world to deal with because there are no easy solutions. F. Petrella




Toward nightfall he was back in the city walking
toward the castle. Agnes lived under those towers and
high roofs, his beautiful regal mistress, who looked so
proud but who could nevertheless lose herself, aban-
don herself completely in love. He thought of her with
joy, and gratefully remembered last night. To have been
able to make that marvelous woman happy he had
needed his entire life, all the things women had taught
him, his many journeys, his needs, wandering through
the snow at night, his friendship and familiarity with
animals, flowers, water, fish, butterflies. For this he had
needed senses sharpened by ecstasy and danger,
homelessness, all his inner world of images stored up
during those many years. As long as his life was a gar-

den in which such magic flowers as Agnes bloomed,

he had no reason in the world to complain.
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JULY: "There was a great deal of work to be done in setting up
the Congress. It became apparent that the work would have to be
done this summer, in the hope that Student Government could
become meaningful. But after Commencement, when the dorms
were locked up, | had no place to live...| commuted from
Boston until Alumni Saturday was over, and a week later returned
with my solution to my housing problem: the tent. ..My first
nights in the tent were not unpleasant . . ."

“While the College, like any other institution, needs govern-
ment, it should also have as many of the qualities of the
anarchist’s utopia as possible, because it is built also on the notion
of each man’s responsibility for his own knowledge, utterance,
work, behavior, and freedom. That's got to be the flavor of the
College . . ."”

OCTOBER: "“We are calling for a periodic moratorium on
‘business as usual’ in order that students, faculty members and
concerned citizens can devote time and energy to the important
work of taking the issue of peace in Vietnam to the larger
community. On October 1bth, participating members of the
academic community will spend the entire day organizing against
the war and working in the community to get others to join us in
an enlarged and lengthened moratorium in November . . . Join the
call ..."”

NOVEMBER: “A Student Government, if it has any justification
for existence at all, is purposeful so long as it endeavors to
interject an element of energy, freshness, novelty, and immediacy
into the life of its campus. Its central problem is one of inertia.
Student Government must try to summon its campus into motion.
Viewed wrongly, its task is seen as the destruction of apathy — the
search for an issue which will unite the student body, eliminate
their lethargy, abolish their indifference. This view supposes
single-mindedness of the students. This approach only subjects
them to more manipulation than they already experience by
molding each student'’s interests into the pursuit of the one cause.

“The role of Student Government, properly conceived, is not
destructive but creative. It must concern itself with the creation of
a mood — a mood that will engage each student, that will engender
a feeling that each student’s thoughts and efforts are meaningful, a
feeling that he can make things happen. For mood is forever being
sliced, cut, stamped, ground, excised and obliterated from our
lives by the totalitarian nature of our society.

“The mechanics of mood is what Student Government is all
about. It is a mechanism which, to be effective, must serve very
diverse interests. In six months it can appoint fifteen percent of
the College Senate, give out free punch, study curriculum,
subsidize SDS, set-up a Draft Center, do community action,
change registration, organize a Moratorium, live in a tent, etc., etc.

“But do not understand me too quickly. | don't see this
semester as anything more than a turning point. We have begun to
create something here, but this new mechanism has to do more to
deal with the life style and direction of the College. Let this
semester be a propaedeutic for the future . . ."”

DECEMBER: Blacks are distrustful of white Americans. Curiously

enough, the whites of whom blacks are most distrustful are not
the racist bigots whose political conservatism oppressed blacks for
so many vyears. It is the white liberal and the white radical whom
blacks distrust most. The conservative bigot seldom hesitates to
make clear his unequivocal opposition to concepts of greater rights
for blacks and, in this respect, he can be trusted to be consistent.
His terms are clear.

Seeing themselves as more enlightened, the white liberal and the
white radical are quick to condemn the racists’ insensitive
irrationality. Although their respective philosophies proceed from
relatively different premises and employ different strategems, both
the liberal and the radical present grave dangers to Black initiatives
to solve Black problems.

Consider the liberal. All too often, the liberal white's commit-
ment in the area of civil rights is inversely proportional to his
commitment to his own personal life. The liberal can be expected
to be a stalwart champion on the forefront of the struggle only as
long as there is no direct threat to his family, his home, his job, or
any other aspect of his security.

To Blacks, the fair-weather liberal is of little value. Inconsisten-
cies in the liberal’s commitment indicate an hypocrisy which
makes it difficult for Blacks to believe much of what he says. This
credibility gap concerning the white liberal’'s commitment to
Blacks is what impedes his effectiveness in the Black movement.

While the liberal weighs his own interests against those of the
Blacks, the radical uses the Black movement as simply another
vehicle for fermenting ““the revolution.” The radical seems to have
no genuine interest in the Black movement, seeing it as simply
another forum from which to harangue the establishment. The
radical can demonstrate for peace in Vietnam on Monday, occupy
an administration building Tuesday through Friday, and join the
welfare mothers' protest on Saturday.

The radicals’ vascillation is a function of his search for a cause
and as a result the radical fails to reach the stage of total
commitment to anything except revolution. This arouses Black
distrust. The radical’s presence in the Black movement is counter-
productive; to the extent that he is able to inject peripheral or
unrelated issues, the particular problem with which the Blacks
may be attempting to deal is overshadowed.

The liberal has much to offer the Black movement. But the
Blacks are rightly distrustful of the liberal’s paternalism: though
liberal to the point of including the Black in Black-assistance
projects, the liberal usually seeks retention of the decision-making
power within the project.

The radical must be considered by Blacks in their planning of
approaches to particular problems. His inclusion is undesirable
because of his limited attention span, his desire for the public eye,
and his failure to think plans through. But his exclusion creates
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